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Abstract

The purpose of this study was to determine if teachers
viewed one group of mildly disabled students as more
difficult to teach than the others.

In addition, the study

attempted to determine if there were any differences in the
views of special education and general education teachers
toward students with mild disabilities.

Fifty teachers from

the South Central area of the state of Virginia were
surveyed with a 10-item survey to determine the tendency of
the teachers to associate certain characteristics or needs
with a particular category (i.e., LD, ED, MR).
Results showed that teachers tended to choose the
category of ED in response to statements concerning
particular behaviors and the need for specific service
delivery models more often than choosing LD or MR as being
representative of these statements.

The amount of

experience the teacher had seemed to have a bearing upon
their belief that a self-contained classroom is the best
service delivery for students with ED.

There was no

significance between whether or not they chose a particular
group more often and their specialty area (i.e., general or
special education).
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Teachers' Perceptions of Students with Mild Disabilities

Labeling is used for the purpose of description and
understanding.
well-being.

Labels, however, may be detrimental to one's

Labeling is an aspect of special education that

cannot be avoided but can be harmful.

Labels are meant to

help students receive the special services that they may
need, but their effectiveness may be questionable.
McCarthy (1995) reported that labels such as at-risk,
learning disabled, and dyslexic are excuses for not
initially teaching children how to read.

Teachers also make

decisions based on labels given by society.

Gender, race,

socioeconomic status, dress and behavior patterns are only a
few of the factors upon which these labels are based.
Gordon (1995) suggests that teachers make judgments about
students based on their own values or beliefs as to what is
"normal or positive" and what is "abnormal or negative"
(p. l).

Labels, whether emotionally disabled (ED), mentally
disabled (MD), or learning disabled (LD), carry a certain
stigma along with them.

In some instances, labels do not

serve the purpose that they are meant to serve.

Labels in

special education are meant to provide or improve treatment
efforts for select students.

According to Algozzine and

Mercer (1981), there are two major disadvantages of
labeling:

"to the extent that a label fails directly or
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indirectly to lead to differentiated treatment for an
individual, it fails to serve a useful function and labeling
may actually be harmful to the child'' (p.26).

When a

child's perceptions and behaviors as well as those of others
are altered by labeling, and this process leads to a
restriction of social, emotional, and academic growth of the
child, labels are considered harmful.
Gallagher (1995) listed three uses of labeling.

He

suggested that labels are used to tranquilize professionals,
to preserve the social hierarchy (i.e., minority group
remains at the bottom) and to delay needed social reform.
The one use that seems most disturbing is ''tranquilizing
professionals.''

It is very important that professionals,

namely educators, are very conscientious and knowledgeable
of labeling procedures.

Labels should not be used for

purposes other than getting students the best possible
services, according to their needs.

Gallagher (1995) noted

that in many instances, teachers are allowing labels to
cloud their views as to what is important.

They may allow

the many negative or, in some cases, positive images to
enter their minds because of the stereotypes that are
assigned to these labels.
According to Algozzine and Mercer (1981), the effects
of labeling fall into two categories:

The impact of the

label on the perceptions and behavior of the child himself
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and the impact of the label on the perceptions and behavior
of others who interact with the child.

Children can very

easily detect how a person perceives them and if they sense
negativity, it is very likely that they will begin to
perceive themselves in the same manner.

For this reason,

teachers and other professionals should attain the proper
knowledge in order to react to children's needs rather than
to labels that they have been given.
Teachers and Labels
In a study conducted by Moberg (1995), Finnish teachers
were divided into two groups.

The experimental group was

told that the sentences they were to read were written by a
student with educable mental disabilities.

The control

group was only informed that the child was a middle school
student.

The experimental group graded the sentences more

harshly than the control group.

The findings suggested that

both the structure and content of a teacher's beliefs may
play significant roles in information processing and
stereotyping used in special education.
Gordon (1995) submitted in her paper that first grade
teachers often perceive which of their students will
ultimately succeed in school and which students will drop
out of school.

Gordon argues that teachers view a child's

race, gender, behavior, ethnicity, family, socioeconomic
status, etc. and, consciously or unconsciously, make
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conclusions about his or her educational future.
Giangreco, Dennis, Cloninger, et.al (1993) conducted a
study with the purpose of describing the experiences of
general education teachers, grades kindergarten through
nine, who had had a student with severe disabilities in
their class.

The method of research used was interview.

In

addition to the 19 interviews of the general education
teachers, 18 teachers were asked to complete surveys.
Many of the teachers who were interviewed indicated
that initially they had negative reactions to the placement
of a student with a severe disability in their classroom.
Seventeen of the teachers had positive experiences with the
students, however, that

1

1 transformed 11

their way of thinking.

The findings of this study may have implications for those
interested in inclusion.

The results, however, are based

solely on the 19 teachers who were interviewed and should
not be generalized.
Social Aspects of Labeling
A major factor in the education of students with
disabilities is sociometric status.

These students feel the

need to be accepted.

If this need is not met, academic

problems may result.

The responsibility of meeting the

needs of individuals with disabilities falls on teachers.
It is, therefore, of equal importance for general education
teachers as well as special educators to be flexible in
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Students with disabilities require

adaptations in many areas of their educational experience.
In a study conducted by Hana Tur-Kaspa and Tanis Bryan
(1995), social competence of students with learning
disabilities was investigated.

Their research was prompted

because of data suggesting that students with LD have a
difficult time establishing and maintaining satisfactory
peer and adult social relationships.

In this study,

students with LD are viewed less favorably by their peers
and adults (i.e., parents and teachers) than students
without disabilities.
Tur-Kaspa and Bryan (1995) investigated whether
"teachers' judgments of students' social competence and
school adjustment differentiated students with LD from low
achieving (LA) students and average- to high-achieving (AA)
students"

(p.45)

The second purpose of this study was to

assess teachers' ratings of students' social competence and
school adjustment at the third/fourth grade level and at the
seventh/eighth grade level.

The researchers wished to gain

evidence as to whether there is clinical and scientific
"utility" in the use of teachers' judgments for identifying
difficulties in social competence in the two groups of
students.

The subjects were 92 students attending two

schools in the Chicago Public School system.

The

experimental group contained 30 students with LD and the
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control group contained 29 LA students (not identified as
LD) and 33 AA students.
According to Tur-Kaspa and Bryan (1995), "Teachers
completed the Walker-McConnell Scale of Social Competence
and School Adjustment for each student.

They rated younger

students with LD and LA students as having significantly
lower social competence and School adjustment than their AA
peers" (p.44).

The results were in favor of the use of

teacher ratings for initial screening and identification of
third/fourth grade students at high risk for social
behavioral problems.

Teachers' ratings, however, did not

discriminate LD, LA, and AA students in seventh/eighth
grade.
Labeling Procedures and the Label ED
Investigation in the area of special education and
labeling has prompted many ideas and studies.

Reynolds,

Wang, and Walberg (1987) proposed that special and regular
education should undergo restructuring.

They described the

existing special education programs as being "a series of
narrowly framed programs'' (p.391).

According to Reynolds

et.al, "Each program has its own eligibility,
accountability, funding, and advocacy systems.

The result

is extreme disjointedness, which also leads to excesses of
proceduralism, including the tedious, costly, and
scientifically questionable categorizing of students and
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The groups that were researched were

students with mild and moderate disabilities.
The researchers concluded that although there has
been progress in the area of special education, problems
still exist.

The problems are centered around the practice

of placing students with mild and moderate disabilities into
One of

categories without sufficient evidence of validity.

the most controversial areas in special education is the
category of emotional disability.
There is a proposed definition of Emotional/Behavioral
Disability but it has not been passed by Congress.

The

proposed definition does not use the previous terms used in
the federal definition for serious emotional disturbance.
The present definition seems to imply that only behavioral
disorders that have an emotional causation should be
addressed.

According to McIntyre and Forness (1996),

"Further concerns regarding the present SED label include
the use of the word 'serious' as a qualifier that is not
found in other disability labels" (p.5).

The word serious

could also be a factor in the way teachers perceive the
label, ED.
When dealing with students with emotional disturbance,
teachers' perceptions of these students may be as important
as teaching styles.

According to Henley, Ramsey and

Algozzine (1993), "When teachers believe a child is
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intentionally being disruptive or mean or selfish, it is
difficult to squelch the adult impulse to 'put the kid in
her place', 'show him who is boss'" (p.27).

Understanding

behaviors demonstrated by students will best help the
teacher to deal with the particular behaviors.
Crowell (1993) conducted a study that revealed that
Mississippi teachers feel that parental objections to the
label emotionally impaired are the primary cause of the low
referral rates to special education services that the school
systems are experiencing.

This may simply be viewed as a

shift of blame from themselves to school; however, this is
an important issue.

Parents do not want to think that their

child is in need of, or will benefit from, special services.
In order for the child to reach his or her full potential it
is important for the parents to be aware of services that
are beneficial to their child.
are advocates for students.

Genuinely concerned teachers

They will inform parents of the

benefits of special education programs in order to receive
the best possible outcome for the child.
Special educators are trained to be aware that
characteristics of students with emotional disturbance are
not unique to that particular group.

The characteristics

and behaviors of students with mild disabilities are very
similar.

This makes it difficult to pinpoint a certain

category based upon characteristics. Preference, however,
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plays a big role in the choice a special education teacher
makes to teach students with learning disabilities, students
with emotional disabilities, or students with mental
disabilities.
reality.

Misconceptions often tend to out-weigh

Henley, Ramsey, and Algozzine (1993) found that

teachers who are well aware of what constitutes emotional
disabilities even tend to shy away from choosing to teach
this group.
Familiarity with characteristic behaviors of students
with emotional disabilities and other disabilities is
necessary in order to understand the potential reasoning
behind special education teachers' perceptions.
(1995) conducted a study

Moberg

which revealed a correlation

between diagnostic labels and teachers' perceptions.

A

negatively viewed label resulted in a negative perception of
students with that label.

Instead of considering the

stereotypes of individuals with disabilities, teachers
should be concerned with giving these individuals the proper
services.
Labels and Service Delivery Models
There seems to be a strong belief among teachers that
students with disabilities are, in many ways, different from
students without disabilities.

McLeod, Kolb, and Lister

(1994) researched the degree to which high school students
with learning disabilities, normally achieving high school
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students, and high school mainstream teachers agreed upon
which social and school skills are important for success in
the mainstream.

Findings showed

that students with

learning disabilities agreed upon the same skills that the
mainstream teacher and their normally achieving peers felt
were important for success in the mainstream.

These skills

included good social-emotional skills, adequate knowledge in
the basic academic areas, and good peer relations.
Mainstreaming benefits students with disabilities in
Mere

that they are able to interact with nondisabled peers.
physical placement in the mainstream, however, does not
enhance social interactions.

According to Greg Conderman

(1995), general classrooms may be the least restrictive
environment academically but the most restrictive socially.
In his study, Conderman targeted 12 school districts to
determine the mainstreaming and social status of fifth and
sixth grade students with learning disabilities.

Personnel

in each of the districts provided the names and schedules of
all students labeled LD currently receiving assistance in a
resource room.
Each social studies teacher submitted his/her class
roster and seating chart for each class session in which at
least one student with LD was present.

A randomly chosen

sample of students without LD were asked to complete a
sociogram.

The sociogram included questions such as:

( 1)
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Which boys in your class do you like working with
on a
school project?
(2) Which girls in your class do you like
working with on a school project?
(3) Which boys do you

least like working with? and (4) Which girls do you
least
like working with?
The results indicated that students with learning

disabilities received fewer positive votes and a greater

number of negative votes.

They also received fewer

attractive and athletic votes than their nondisabled peers.

The pattern was more evident in the sample of girls with LD
I

w ho received the fewest number of positive votes and the
highest number of negative votes.
Conderman (1995) also had the teachers rate these

students on a likert scale (i.e., 1-least favorable and 3-

m ost favorable).

He found that resource teachers rated the

behavior of students with learning disabilities "less

favorably" than did social studies teachers.

Girls without

learning disabilities received the highest ratings from

teachers, and boys with LD received the lowest ratings fro
m
teachers.
More and more students with disabilities are being

served in general education classroom settings.

Questions

are being asked concerning the effectiveness of this
p ractice.

Can the same number of special education teachers

se rve a large number of students spread across several
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Will all students benefit equally from this
Are general educators prepared and willing to

deliver services to special education students?
Scruggs and Mastropieri (1996) found that two-thirds of
general classroom teachers supported the concept of
mainstreaming/inclusion.

It is very important that general

education teachers are receptive to this concept because
they will be primarily responsible for its success.
According to Scruggs and Mastropieri (1996), ''Overall, 4,801
of 7,385 teachers

surveyed indicated support of the concept

of mainstreaming/inclusion"

(p.62).

These teachers also

indicated that they were more supportive of mainstreaming
students with mild disabilities than mainstreaming students
with more severe disabilities.
Many adaptations are needed when educating students
with emotional disabilities, learning disabilities or mental
0

disabilities.

Gajria, Salend, and Hemrick (1994) found that

teachers are likely to choose test modifications that can be
used

by all students.

Teachers are less likely to use test

modifications that require individualization that may mean
more time, planning or resources.

It is very important that

even if students with labels are mainstreamed that they
still get the kinds of adaptations that they need.
Teacher consultants and educators should provide
teachers with training and inservices on selecting,
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implementing, and adapting testing modifications to meet
individual needs of students.

Educators should be

knowledgeable of programs and services that are helpful to
special students.

Teachers are likely to choose to teach

students with whom they are most interested and
knowledgeable.

The choices of teachers not to educate

students with emotional disabilities are largely due to the
misconceptions and preconceived notions they hold that
behavioral problems will disrupt their classroom and lead to
an array of other problems.
According to McLeod, Kolb, and Lister (1994), "Some
significant differences also exist between the perception of
students with LD and mainstream teachers.

However, these

differences lie in the behaviors that are also common
sources of disagreement between mainstream teachers and
normally achieving students" (p. 14 7).

Certain behaviors are

common in regular education students as well as special
education students.

Some teachers just do not seem to

realize this to be fact.
Students with disabilities who are mainstreamed need
to be accepted by their peers as well as their teachers.
Sale and Carey (1995) conducted a study to determine whether
or not full inclusion of students with mild disabilities
affected the child's sociometric status.

According to Sale

and Carey (1995), "The literature on mainstreaming,
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inclusion, and the regular education initiative provides
only a few studies of achievement, social interaction, or
social status factors that benefit or impede the education
of children with disabilities and their peers" (p.7).

The

findings of this study showed that students with mild
disabilities (LD,EMD, ED) had significantly lower social
preference scores than the general education students.
Many teachers are concerned about the
modifications/accommodations that they will need to make to
meet the needs of all students.

According to the Virginia

Education Association (1996), the first step is that all
teachers should read the IEPs (Individual Education Plans)
thoroughly.

Other helpful modifications include:

allowing

students to use flexibility in assignments, rephrasing text
passages and pairing students of diverse abilities.
Co-teaching was also identified as a helpful strategy.
Co-teachers are required to share equally in the
responsibilities for teaching.

These responsibilities are

deciding what to teach, how to teach, how to assess, and
what modifications should be included for all students, not
just those with "special needs."

A very important key to

inclusion is that teachers maintain high standards.

High

standards can be attained if there is a proper balance of
general education and special education students thus making
the inclusive classroom a truly heterogeneous group.

A
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heterogeneous group allows the students to demonstrate
acceptance of differences.
Teachers should always be open-minded when considering
what is in the best interest of the student.
Giangreco et. al.

According to

(1993), "Almost all teachers that were

interviewed described successful experiences following their
initial apprehensions about having a student with severe
disabilities in their classroom" (p. 371).

Instead of

assuming the worst about a student with a disability,
teachers should consider the needs of the student.
Statement of Purpose
Students with disabilities are perceived to be
difficult to accommodate.

Teachers tend to be less likely

to educate students with disabilities for various reasons.
Behavioral problems seem to play a big role in this
tendency.
factor.

The feeling of incapability of teachers is also a
These reasons, along with many

others, may have a bearing on their preference of the group
of students they choose to teach.
The purpose of this study was, therefore, to determine
if general educators and special educators view one group of
mildly disabled students as more difficult to teach than the
others.

In addition, the study attempted to determine if

there are any differences between the perceptions of special

MILD DISABILITIES
education teachers and general education teachers toward
students with mild disabilities.
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Method
Design
A causal-comparative study was conducted to determine
teachers' perceptions of students with mild disabilities.
The two groups that were investigated were general education
teachers and special education teachers.

The labels of

interest were those considered to be mild disabilities, LD,
ED, and MD.
Participants
The participants were randomly selected from a list of
school systems in two different counties in the area of
South Central Virginia.

The participants who were chosen

were general and special education teachers at the
elementary and middle school levels.
Procedure
A letter was written to the superintendent of each
school system (See Appendix A) to gain permission to begin
research in that particular school system. The researcher
followed up this letter with a phone call approximately two
weeks after mailing to confirm receipt of the letter and to
answer possible questions.
After receiving permission from the superintendent of
each county, the participants received a cover letter with a
survey attached.

The cover letter (See Appendix B)

explained the nature of the research to the participants and

MILD DISABILITIES

24

informed them that their participation was strictly
voluntary.
The superintendents of the two school systems issued
the surveys to the principals of the participating schools.
The principal was considered the chairperson.

The

chairperson of each school was then contacted by the
researcher and asked to distribute the surveys to each
special education teacher and to randomly choose a general
education teacher.

This was done because the schools had a

larger number of general education teachers than special
education teachers.
Although reminders were sent to increase the return of
surveys, only 50 (50%) were returned.

The total sample size

was 50, including 26 general education teachers and 24
special education teachers.

The teachers in this study were

from grades three through eight.

Thirteen of the teachers

had one to five years of experience, nine had five to ten
years of experience and twenty-eight had over ten years of
experience in teaching.
Instrument
The instrument used was a researcher-generated survey.
The survey (See Appendix D) contained ten statements
concerning characteristics of students with mild
disabilities.

The teachers had three categories from which

to choose, learning disabled (LD), mentally retarded (MR),

25
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or emotionally disabled (ED).

The teachers chose the group

that they felt would be most likely to exhibit the behavior
or benefit from certain services.
A demographic sheet was attached to the front of the
survey.

The questions on the demographic sheet asked for

useful background information on the subjects, such as the
number of years of experience in teaching and the type of
setting in which they teach.
Data Analysis
In order to test for validity of the survey, a pilot
study was conducted.

Ten special education graduate

students read the survey and provided feedback concerning
their comprehension of the questions.

They were also asked

to complete the survey.
The demographic sheet was used to determine the amount
of experience a teacher had and whether they were a general
education teacher or a special education teacher.

Teachers

with 1-5 years of experience were considered beginning
teachers.

Participants who had taught for more than five

years were considered experienced teachers.
Each of the ten statements of the survey were examined
to determine the percentages of the categories that were
chosen.

The survey was coded in order to run a statistical

program to determine the significance of the findings.
chi square was conducted to examine the participants'

A
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responses, as related to their experience (i.e., beginning
or experienced) and their category of teaching (i.e.,
general education or special education).

The pearson r was

also conducted to determine the significance of the scores
obtained from the chi square.
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Results
A chi square was conducted to determine the differences
between special education and general education teachers'
responses to the statements on the survey (See Table 1).

A

chi square was also conducted to determine whether or not
the number of years of experience a teacher had affected the
response given (See Table 2). The pearson r was used in both
instances to determine the significance of the scores.
There were no significant differences between general
education and special education teachers' responses to
statements one through five and seven through nine (See
Appendix D).

Responses to statement number six:

"More

behavioral management techniques will need to be used for
this group", showed a significant difference between general
education teachers and special education teachers.

General

education teachers more often chose the category of
emotional disability in response to the statement.

Ninety

five percent of the general education teachers chose the
category of emotional disability.

The choices of special

education teachers were more evenly spread across
categories; however, 69% did choose the ED category.

These

results between the general education and special education
teachers were found to be significant at the .OS level.
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Discussion

The results of this study showed that on the survey,
significant differences were found between the responses of
special and general education teachers to two statements.
Another difference was found in relationship to the teaching
experience of these teachers.
In response to statement number six: "More behavioral
management techniques will need to be used for this group",
general education teachers chose the category of ED .more
often than special education teachers.

Special education

teachers' responses were more evenly spread across
categories.

This suggests that general education teachers

feel that behavior management techniques are more important
for students with ED.
These findings were consistent with the results of
Henley, Ramsey and Algozzine (1993) in the aspect of the
responses of general education teachers.

However, the

findings were inconsistent to this study with respect to
special education teachers who did not choose ED more often.
Henley, Ramsey, and Algozzine (1993) found that teachers
were more likely to feel negatively about a student who has
been labeled ED.
Further, findings of this study suggest that numbers of
years in teaching played a significant role in teacher
responses to statement number ten (See Appendix D).

In
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response to the statement, " A self-contained class is the
most likely service delivery model for this group", teachers
with more experience chose the category ED.

This study

showed that teachers with more experience feel that students
with emotional disabilities are better educated in a self
contained classroom setting.

These findings are consistent

with the findings of Gafria, Salend, and Hemrick (1994).
They found that teachers were less willing to make testing
accommodations that require individualization.
This may be because teachers with more experience are
accustomed to seeing students with an emotional disability
in this type of setting.

Another reason could be that

inclusion is new and teachers with less experience are being
taught more about this service delivery model.

Statements

one through five and seven through nine showed no
significance.
Limitations
As found in all areas of research, it is important to
consider the possibilities of strengthening the study.

One

area that was rather limited in this particular study was
the sample size.

Perhaps, if the sample size were larger

the findings could have been more generalizable. In
addition, if the statements on the survey were directed more
toward experience and the category of students that the
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teachers served, the study could possibly have been
strengthened.
Future Research
Implications for further research include investigating
the areas of service delivery and behavior management
techniques.

These were the two areas of significance in

this study.

Further research in these areas could possibly

answer questions as to why general education teachers felt
that behavior management techniques were more useful for
students with emotional disabilities.

Questions concerning

the reasoning behind experienced teachers choosing students
with ED as being most likely to benefit from the self
contained classroom setting could also be investigated.
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LC Box 0000
Farmville, VA 23909
Superintendent
Any County or City School
P.O. Box 000
Anywhere, VA 00000
Dear Madame/Sir,
I am a graduate student at Longwood College currently
enrolled in the Master of Science program for Special
Education.
I am beginning research for my graduate thesis
in the area of teachers' perceptions. This research
involves a 10-item survey to be completed by both special
and general education teachers.
I am requesting permission for teachers in your school
division to participate in my research. If you choose to
allow me to proceed with my research, your school division
and teachers will remain anonymous. Your participation is
strictly voluntary.
I have included a copy of the survey for you. If you
have any questions, please contact me at (804) 000-0000.
Please respond by September 30th to inform me if I will be
able to include your school division in my research. Thank
you for your cooperation.
Sincerely,
Catrina D. White
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Dear Sir/Madame:
I am a graduate student in the Special Education
Program at Longwood College. I am conducting research for
my graduate thesis. Please take the time to complete the
attached survey. Be aware that your participation is
strictly voluntary. Neither you nor the school district
will be named in my research. Thank you for your time and
cooperation.
Sincerely,
Catrina D. White
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Demographic Sheet
Please indicate the classroom setting in which you teach.
General education
Special education
Please check the choice or choices that apply.
1.

Number of years teaching:
1-5
5-10

over 10
2.

Indicate the students with whom you work:
Learning disabled (LD)
Mentally disabled (MD)
Emotionally disabled (ED/BD)

3.

In which situation do you teach?
Self-contained
Resource
Inclusive/collaborative

4.

Indicate the group(s) with whom you worked during
student teaching:
LD
MR
ED/BD
GEN.ED.
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best fits the
Ple ase place a check mark by the group that
statem ent.
ts requires the
l.
This group of special education studen
most patience.

2.

3.

4.

5.

MR
LD
ED/BD

Teachers would find Non-violent Physical Crisis
Intervention techniques (holding or restraining) most
useful for this group of students.
MR
LD
ED/BD

This group is most likely to cause a disturbance in the
classroom.
MR
LD
ED/BD

Dependent, lazy, disorganized and impulsive are
characteristics most likely to be exhibited by this
group of students.
MR
LD
ED/BD
This group is the most likely to experience academic
difficulty.
MR
LD
ED/BD

6.

More behavioral management techniques will need to be
used with this group.
MR
LD
ED/BD

7.

8-
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This group is most likely to have poor peer
intera ctions.

MR
LD -ED/BD

This group is most likely to exhibit a behavioral
problem.
MR
LD
ED/BD

9-

This group is most likely to become physically violent.
MR
LD
ED/BD

lO.

A self-contained class is the most likely service
delivery model for this group.
MR
LD
ED/BD

-
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Table 1:

Degrees of freedom and values of significance of
each question for both general and special
education

Ques tion Number
1
2
3
4
5

6
7
8
9
10

(Chi Square)
Pearson
.10821
.58761
.59761
.95486
.28120
6.20635
.44862
.58763
4.01338
.26894

DF
2
2
2
2
2
2
2
2
2
2

* denotes significance
at the .05 level

Significance
.94733
.74542
.74542
.62038
.86884
.04491
.79907
.74542
.13443
.26894

*
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Table 2:

Degrees of Freedom and values of significance of
each question for both general and special
education according to the number of years of
experience

Ques tion Number
1
2
3
4
5

6
7
8
9
10

(Chi Square)
Pearson
7.77579
8.89456
9.64286
1.85045
3.14265
11.62747
3.75963
3.75963
4.44293
2.57630

DF
4
4
4
4
4
4
4
4
4
4

* denotes
significance at the .05 level

Significance
.10015
.06379
.04689
.76324
.53424
.02035
.43951
.43951
.34937
.63103

*
*

